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THE 1999 NATIONAL EVALUATION OF THE ENGLISH
LANGUAGE SKILLS OF FINNISH
9™ FORM PUPILS

Eeva TUOKKO®
National Evaluations in Finland Objectives of comprehensive school Englisttudies

in Finland in 1999, schools are subject to as follows:

external evaluation organised by the National

Board of Education [4, 218]. Evaluations are “The student _ o
either sample-based (at least 5 % of the age graup) - 9ets along in the language he is learning in eweryd
include all pupils studying the subject. Mathermstic language communication; L
and Mother Tongue (Finnish and Swedish, the second” knows ways to communicate that are characteridtic o

. . ’ the target language and its culture;

national language in Finland) are evaluated altetpa

. . - receives information about the countries, peopie a
every second year while other subjects are evaluate cultures of the language area and has an open mind

A ccording to new school legislation, adopted The general objectives of foreign language studres

less often. according to a plan designed by the sttini towards different cultures and its representatives;
of Education [1, p. 69]. - develops his study skills alone and in groups;
The principal objective of the national evaluatiag$o - develops his ability to evaluate himself, and |sarm

examine the extent to which the aims set in the4199 be responsible for his studies;

Framework Curriculum have been achieved. After the - experiences the teaching and study as meaningful,
decentralisation of administration in the 1990s the  €motional, and challenging; and

power and the responsibility for designing curricul becomes interested in foreign languages and calture
was transferred to local authorities and to schools 2. p. 74]
themselves. Although the national core curricul@iss The general objectives are defined as skills (gkisg

a common framework and establishes certain minimunin the language), knowledge (knows ways to
requirements, local needs and preferences canbalso communicate; receives information...), and attitudes
taken into account, which may lead to a large warie (has an open mind...; becomes interested in foreign
of curricula with a certain degree of differencdéérms  languages and cultures; experiences the teachini...).
of content and interpretation. Therefore, it isgpfat  addition, learning-to-learn skills are emphasised
importance for decision-makers to be informed(develops his study skills; ... ability to evaluate
whether the spirit of the law about educationaladigy ~ himself).

in different parts of the country, between the ggad The contents are presented separately for forn¥&s—+2)
and among Finnish and Swedish speaking pupils i$ of primary school and 7-9 of lower secondary leve
fulfilled. On the other hand, the information olokadl is  The aim is that at the end of basic education (=
also made available to developers of curricula ¢o b comprehensive schoof"@orm) the skills of students
considered in forthcoming revision. Information abo having chosen the foreign language as the A2 lagggua
the results is also conveyed to the local autlewiti would be equivalent to those obtained in the Al
which makes it possible for them to see the redativ language. At the end of comprehensive school it is
position of their school(s) in the country. expected that

"M.A., Special Planner, Finnish National Board of Education

The writer now works on the national evaluation of the Swedish language (the second national language) at the Finnish National Board
of Education. Two years ago shewasin charge of a similar project on the English language, the procedure and results of which are
reported here. Sheisalso preparing a doctoral dissertation on the subject.
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“ the student Preparation of the assessment of the English

_ understands speaking that concerns everyday thing&nguage

and that is delivered at a normal tempo; ) )
- can participate in a conversation on ordinary teibg  The preparations for the assessment to be condincted

applying natural and fluent pronunciation, accent, Spring 1999 were started a year before by appantin

rhythm, and intonation; an expert group, consisting of representatives fitoen
- can understand fairly easy written language thatNational Board of Education, the University of
discusses general things; Jyvaskyla, the Trade Union of Education in Finland
- has assimilated vocabulary central to the languagepaJ, the Federation of Foreign Language Teachers in
main phrases, and basic structures; Finland SUKOL, and the Association of Teachers of

- can produce short, narrative or descriptive written

texts, for example, with help, if necessary: English in Finland. It was decided that the growquid

- knows ways to communicate that are peculiar to theSUPEIVISE the work of a group of test makers to be
target language and culture; appointed later, and th_a_t a special pl_ar_mer becwedl
- has assimilated knowledge about the countriesO take care of the editing and administrative wask
peoples, and cultures of the language areas.” well as reporting. The traditional four skills wemebe
tested: listening and reading comprehension, ardl a
[2,p.75]  written communication. In addition, a grammar sub-

The content descriptions emphasise everyda;}eSt was to be included and, depending on the time

communicative situations. The expectations areavallable, also a separate or an integrated voaghul

expressed in “can do’-form, which contains the idea test. Background information about the schools,

functional and communicative competence, i.e. bein%eacmng' arjd puplls' and 'thelr _attltudes were to be
able to act properly both as the transmitter arel th athered using questionnaires directed to the hefds

. schools, teachers and pupils.
receiver of the message. ’ pup

The Framework Curriculum does not define topics in
detail. Consequently, they have to be determingd bo
for local curricula and national assessments byimgak
inferences of what the concepts of “everyday
communicative situations” are as well as what reenb
said in the general part of the Framework Currioulu
about integrated subject matter to be dealt wittingu

Designing the tests

The group of test makers, consisting of active
comprehensive school teachers and teacher trainers
started work at the beginning of the autumn ter®819
The basic target of their work was to operatioraiie

the lessons. Efficient language learning is exmote objectives of the Framework Curriculum, i.e. to
' guag 9 interpret the meaning of the curriculum statements

be supported by the student leaming to definenéas/ about language skills into concrete functions, tineo

own learning objectives [2, p. 77]. -
The Framework Curriculum does not pay attention towords, what the pupil was expected to be able to do

. 7 ; with the language. In the first meeting the diusiof
the spemal characteristics of dlfferent'languageshe work was defined, and the timetable fixed. It was
English language, for example, being able to us

Secided that to cover as wide an area of learnsg a

idioms and appropriate  vocabulary in certain possible, three versions of the written test wolodd
geveryday) communicat'ive situations may b_e MO eeded ;Nith one so-called anchor text in each esib-t
important than grammatical correctness. No critEna of different skills. This number of versions was

defining the level of language proficiency have bee o qeq as sufficient in order to obtain comprehen

give?]. Thus, :]he3|' hav(ejz _tolbgz C?(?Ciorl]edl Upcl_’gmlby th&nformation on various skills. The estimate wast tha
teachers in schools, and included in the locall@uld,  \oiarial for about five versions would be needed fo

which may lead to very different definitions. Since pLe-testing in case some of the texts or items qutov
autumn 1999 schools have had access to a manughgitable for one reason or another. Six versifs

published by the National Board of Education whereina oral test were pre-tested, and the same nuwier
the level of mark 8 (showing average skills ongbale used, with minor changes and definitions, in thlfi

of 10 — 4, the latter one indicating failure) ha&eb (a5t |n addition to the manuscripts, test speatifims,
defined for the final stage of basic educatione§éh ;o rubrics, topics, intended functions or texpey

criteria were not available, however, for the téaglof  .orrect answers or suggestions for scoring ansafers
the students taking part in the spring 1999 nalionagjfferent levels of correctness, test type, theglege
evaluation in English. of the tasks, and the estimated level of difficuty
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each item, were to be supplied by the test makers. Procedure

Listening comprehension sub-tests were to be

compiled first due to the time needed for recording The media were informed about the assessmentsnd it
The results of the pre-tests were expected to bdéimetable in September 1998. The heads of the sampl
available by the end of the year, to allow enougiet schools learned about their participation at the
for selecting the most appropriate items, compitimg  beginning of December. Enclosed with the informmatio
tests, having them printed and recorded, planniieg t was a questionnaire enquiring about the size oagee
answer sheets and instructions for schools angroup and the groups the pupils were taught Engtish

teachers, and packing and mailing the parcels. the way the groups were formed, funding,
opportunities to give remedial teaching, and the
Sampling number and type of optional English courses.

The oral test was conducted as pair work. Each pair
In order to ensure a representative sample, aidecis was allowed 15 minutes to prepare for the test, and
was made to have a 10 % sample of the age group. Fanother 15 minutes was reserved for the test itSetf
selecting the participating schools, three différen different versions of the oral test were availaflbe
sampling strata were used. The first stratum waeda order of the versions sent to schools was drawloty
on the number of schools in each province to geean |f, for example, the first school on the list racsi
a representative sample on a national level. Therse  version number 4, and three pairs were supposed to
stratum consisted of sampling a representative Bumb take part, the school was sent versions 4, 5 aifthé.
of schools in areas with different economic next school with e.g. two pairs would get versidns
backgrounds using the European Communityand 2, and the next school versions 3, 4, etc.
Structural Fund objective regions as the criteribime  The written tests were taken on the next day. Rurin
third stratum consisted of the type of municipalite. the first 45 minutes — the normal length of a lesso
urban, densely populated, or rural. Finland — the reading comprehension and grammar
The sampling resulted in 124 Finnish speaking éhd 1 sub-tests were taken. During the 15-minute break th
Swedish speaking schools attending the assessmemiupils completed a questionnaire, and the second
The number of pupils taking part in the test was,lesson was used for taking the listening comprebans
however, dependent on the size of the school. Thand writing (composition) sub-tests. Out of theethr
heads were asked to draw up an alphabetical liatl of versions of the written tests not more than twaesypf
the 9" form pupils in their schools. The sampling for versions were sent to one single school.
the written test was done as follows:

Structure of the tests

Number of 9" form | Method of sampling

pupils The pupils taking part in the assessment had been

>31 All pupils participated studying English either for almost seven years (Al

31-66 Every third pupil was left out language) or for almost five years (A2 language)
(two thirds participated) depending on what kind of language programme they

67 —100 Every second pupil participated a4 chosen in primary school. Practically all Swheli

<100 Every third pupil participated speaking pupils study English as their A2 langudge

to the relatively close resemblance of their mother

The final sample consisted of 5027 Finnish-speakinqongue and English (as opposed to Finnish, usttadly
(8 % of the population) and 614 Swedish speakig (1 A1 janguage). The programmes to choose from are

%) pupils. It was not possible to have all of theke  ghown in Figure 1. Since the main objective of this
the oral test. Therefore, a suggestion was madertha assessment was to find out to what extent the pupil
every school a quarter of the sample pupils wouldhag achieved the aims mentioned in the Framework
participate. The pupils were to work in pairs, ad cyrriculum, it was important that the coverage o t
was up fo the teachers to see that pupils of rqughliest he as wide as possible. This can be achievibi
equal skills would work together. Furthermore, theyays. Either tests are administered so frequendyit
schools were offered the opportunity to order #8st  the course of time most of what is supposed to be
for free for the students of the whole school ityon |earnt will be evaluated, or a host of skills and
some of them were included in the sample. Howeverinowledge should be tested for the evaluation éddyi
only the results of the sample pupils were evatliile  enough information. Since there is no decisiontsy t
the National Board of Education. Ministry of Education about when English will be
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evaluated again, the latter pr ocedure was chddet. that 5-6 versions could have been produced, bst thi
is why the size of the sample was increased, ame th time there were not enough resources for it.
versions of written tests were prepared. It wasedop

PATHS THAT DESCRIBE THE OPPORTUNITIES FOR THE STUDY OF LANGUAGES

Lower stage of the Upper stage of the Senior secondary school
comprehensive school comprehensive school

language

......

B1

................... short-course
} language

i | [ S E— i "
H H
S A —need
Transitional studies
b

B3 [Introduction H

Figure 1.
[2, p. 21]

The test was compiled in Finnish and then trandlate Reading comprehension
into Swedish. Since the sample also included amrouThe reading comprehension tasks differed from each
with Same as their mother tongue, a Same translatioother regarding both the text type and the tasle.typ

was also produced. Common to each of the versions was Task 1 with five
multiple choice statements with three options giiren
Oral test Finnish. The rest were unique items, i.e. eactheint

Each version of the oral test contained three tygfes only appeared in one version. In addition to midtip
tasks: structured dialogues (A), reading passaB®s ( choice with options either in Finnish or in English
and a discussion/debate (C). Pupils were givershort-answer questions, true/false statements, and
instructions in their mother tongue about what ¢ald translation of words and word groups from English
with and/or what message(s) to convey. into Finnish were used.

Productive oral skills were assessed by the teacher

using a 6-grade scale with O standing for moreess |  Listening comprehension

complete silence and 5 for excellence. Figure 2vsho The anchor task consisted of nine short dialogues
the outline of the test, where it can be seen, fortested using multiple choice questions/statemeiitts w
example, that Dialogue Al was an anchor taskfour options in English. The unique tasks were also
common to all participants and that Dialogue A3tested using true/false tasks, short-answer qumsstro
appears in versions 1, 2 and 4. Reading passages B1Finnish, and dictation.

B2 appear in versions 1, 3 and 5, and the Discnssio

topic C1 in versions 1 and 5. Grammatical structures
Version When testing grammatical structures, the idea of
Task 1 2 3 4 5 6 rotation was applied to some extent. The first 20
1 A1 multiple choice items were common to all versions.
2 A3 23 23 A3 A3 A3 VerS|on§ 1 and 2 had ten more mul_tlple ch0|ce_|tems
3 3 7 NG 7 3 NG (21-30) in common whereas only six of them, items
25-30, were included in Version 3. Since the sample
4 A6 AT A8 A9 A10 | A8 ! : . . o
was big, the rotation of items yielded more infotio
5 B1+B|B3+B|B1+B|(B5+B6|B1+B|B3+B - .
> 4 5 > 4 of the pupils” knowledge of grammatical structures,
6 c1 c2 C3 c4 c1 c2 and will provide the test makers with pre-testexni
Figure 2. Outline of the oral test to be used in future assessments. All the gapdilli

items differed from each other in all versions,dis
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the sentences to be translated into English. prepared by the end of 1998, the criteria couldbeot
taken fully into consideration. Therefore the testst
Writing be regarded as an interpretation of the Framework

In each of the three versions there were threeasibr Curriculum made by the test makers, experienced
for the pupils to choose from. One of the rubricssw comprehensive school teachers, and the expert group
common to all versions. Two out of three titles ver To determine the concurrent validity of assessment
guided. Pupils were expected to observe the guaanc procedures, the relationship between the test teesul
and consequently either produce a descriptiveand an external criterion, the latest school manks
narrative (or a combination of both), persuasive, o English, was computed. This yielded a correlatién o
argumentative piece of writing. 85.

The assessment instructions the teachers weredpbvi To assess the internal consistency of the test the
with were rather open. Three features wangposed to  Cronbacha coefficient was computed on the sub-tests
be focussed on: contents (comprehensibility / fyen  and the test as a whole. Table 1 displays thetsestil
versatility of ideas, demands of the task type),the a coefficient.

grammatical structures (accuracy / correctness), an

vocabulary (versatility). Each feature was to beTable 1 Internal consistency (Cronbactof the test)
assessed using a 6-grade scale. The suggesteld ¢éngt

the piece of writing was about 100 words, and b ( Test Internal consistency
of 30) points were to be penalised due to too fess (Cronbach a coefficient)
than 25 words) or too long (more than 125 words) g _Reading comprehension .78
production. If the production clearly dealt with | Listening comprehension 75
something other than what the title implied, 2-5nt® Grammatical structures .92

were penalised. Total test 94

Validity and reliability Overall results of the test

As mentioned before, the Framework Curriculum doed-igure 3 shows the distribution of scores, given as
not define very accurately what to teach and winagll ~ percentages of maximum scores, in the whole téwt. T
to reach. While the test was being made, a mamiscri overall mean percentage score was 64.

of the manual for average proficiency in Englishswa

available. However, since the test had already been

12

10

Percentage of pupils

IN)
L

ODHH HHAHm

T
-15 20 25 30 35 40 45 50 55 60 65 70 75 80 85 90 95 100
Proportional percentage score (upper limit)

Figure 3. Distribution of the overall percentage scores
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The mean percentage score corresponds roughly tewer than 50 % of the pupils covered 50% - 80% of
what was expected. No one pupil scored full pointsthe subject matter.

but a very good result (percentage score over &5) w

achieved by 14% of the sample pupils. On the otheProductive skills

hand, the level of proficiency at 45% or lower was Table 4 shows the percentage of pupils whose scores
considered to fall short of a reasonable expeagd | were < 45%, between 50 — 80% and > 85% of the
of attainment, and about 19% of the pupils weremaximum.

accordingly regarded as under-achievers.

Table 2 shows the overall mean percentage scorks aable 4. Percentage of pupils grouped according to
standard deviations in the sub-tests. their achievement in productive skills

Table 2 Overall mean percentage scores and standargl Skl | Percentage < 45%  50%-80% >85% of the
. - . of pupils subject
deviations in the sub-tests covering matter
Writing 22 45 14
Sub-test Mean percentage| St. Dev. Oral 25 48 16
Reading comprehension| 69.7 21.25
Listening comprehensior) 58.3 21.07 A sample was taken on both the written and oral
Grammatical structures | 64.6 21.88 products of the pupils to rate them to see if thveas a
Writing 61.3 24.55 difference between the rating of teachers and eater
Speaking 65.1 22.65 raters. About 700 compositions were re-read, ard th
_ ' oral products of about 160 pairs, i.e. 320 pupityev
Receptive skills listened to. There were three raters altogethet each

Reading comprehension sub-test yielded the highesiroduct was rated by two of them. In addition, ab6u
mean percentage scores and listening comprehensiaif the products were rated by a native speaker.

the lowest. The difference between the meanCriterion-related assessment was not introducetign
percentage scores of the two sub-tests was 11iBhwh 1994 Framework Curriculum. Although writing and
means a difference of about one mark in the Finnistspeaking are official objectives of teaching and
marking scale of 4 — 10. practising, no guidance is given about levels of
Table 3 shows the percentage of pupils who sce®=l | proficiency to be aimed at. It has been up to the
than 45%, between 50% -80%, and more than 85% ofeachers to decide about the level since a cohareht
the maximum points.

Table 3 Percentage of pupils grouped according to

their achievement in receptive skills

well-established tradition of evaluating those IsKilas
been missing. Due to lack of time in preparing the
tests, proper criteria for assessing productivelsski
could not be produced. Thus, the instructions
submitted to the teachers were rather vague.

Skill Percentage < 45% 50% - 80% >85% of the .
of pupils subject Before the re-rating, however, an attempt was nade
covering matter produce more precise criteria for the raters.
?:nf:g'rf;ghensior 15 42 29 The work was done both for assessing written aatl or
Listening 59 55 1 production by Sagli Tq_kala, Research Professohef t
comprehensior University of Jyvaskyla and a member of the expert

group of this evaluation project. Writing was rafed
The analyses of item results have not been made yetontents, structure of the text (organisation and
That is why only general assumptions can be made oolarity), linguistic form and orthography accordittga
what the cause of difficulty in the listening 6-grade scale (Appendix 1). When the ratings of
comprehension test was. Some teachers commented onitten production made by the teachers and raters
the recording having been too fast. One source ofvere compared, it was noticed that the teachers’
difficulty may have been the dictation test withlggps  ratings were approximately ¥2 point (max. 15) highe
too many gaps to fill in. than those of the external raters.

Oral skills  were re-rated  for  fluency,
Grammatical structures grammar/structures, vocabulary, pronunciation and
The grammar test mean percentage score 64.6 isteraction (Appendix 2). Moreover, instead of

closest to that of the whole test. More than 85%hef assessing the whole test as one entity as theersach
subject matter was covered by 21% of the pupildevhi had been advised to do, each of the tasks wassasses
22% remained under the percentage of 45. Somewhaieparately, and the pupils” final result was theraye
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of the points gained in each task. Table 5 Percentage scores in language skills by
gender
Overall results of the test in different skills by
gender Skill Mean percentage
Boys Girls
The test results show that girls scored on aveBage Reading 66.8 725

of the maximum while boys scored 61%. In a previoug-comprehension

. . Listening 56.2 60.3
evaluation, based on the 1985 Framework Currlculum,cOlmprehension

the corresponding figures were 66% and 59% Grammatical structured 60.6 634
[3, p. 359]. Both the level in general and thatof/s Writing 559 664
show a slight improvement. The whole test 606 671
Table 5 displays the percentage scores in differentsyeaiing: 506 689

skills by gender. The biggest differences are foimd
Writing (10 percentage units) and grammatical* Is not included in the results of the whole test
structures (almost 8 percentage units) in favour of
girls. The boys” result in writing is about 85%tbét  Figure 4 shows that when the percentage scores are
of the girls’, and the result is roughly the saB®%,  pejow 45, the number of boys is over-representéis T
when con5|der|_ng speak_mg Sk'."S' Boys seem to h.aV%roup is represented by 25% of the boys, but o8%p 1
scored better in receptive skills than in produetiv . '
ones of the girls.An excellent result (> 90) was reached by

' 7% of the girls and 4% of the boys.

14

12

10 A

OBoys
B Girls

Percentage of pupils

-15 20 25 30 35 40 45 50 55 60 65 70 75 80 85 90 95 100
Proportional percentage score (upper limit)

Figure 4. Distribution of the overall percentage scoregbgder

Overall results of the test by mother tongue resemblance both as for structure and vocabulary
between Swedish and English, and therefore it is

Swedish belongs to the Indo-European, Germaniainderstandable that Swedish-speaking pupils score

languages as does English whereas Finnish belongs better in tests of English than Finnish-speakingilgu

the Fenno-Ugric language group. There is quitd aflo  This test proved to be no exception.
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90

80

70 A

60 -

o
o
L

O Finnish

B Swedish

I
o
.

Percentage score

30

20 A

10 A

Reading Writing Listening Grammatical Speaking The whole test
Comprehension Comprehension structures

Figure 5. Percentage scores in different language skillswbther tongue

Figure 5 shows that there was a 12 percent unifAland Islands, being practically Swedish-speaking.
difference in favour of Swedish-speaking pupilshe  The tendency was for the test scores to get lower
overall results. The biggest difference occurred intowards the eastern and northern provinces of iidhla
knowledge of grammatical structures. The difference and this trend has been found in previous studies t

in productive skills seemed to be smaller than inin these areas the unemployment rate is high, which
receptive skills. Whether there is a differencetie  tends to lead to economic difficulties and decrdase
marking scales of the teachers is not known becauseudgeting by municipalities on education.

the writing and oral tests have not yet been ratead Resources were allocated by the EU to certain
that point of view. However, teachers in Swedish-disadvantageous regions according to the European
speaking schools seem to be stricter in giving stk Community Structural Fund’s objectives 2 (social an

certificates [5, p. 94]. economic degeneration of urban areas in crisis), 5b
(promoting rural development), and 6 (developmént o
Overall regional results regions with extremely low population density). In

addition, there were regions with no support (Apfen
One of the objectives of the assessment was tg #tud 3). When the test results are grouped accordirfgGo
pupils, regardless of their place of residence #med regional objectives, it can be seen that the Objed&
economic status of the region, have equal access t@gions cover most of the area of the underachijevin
education. That is why the test results were grdupe  provinces of Lapland, Oulu, and East Finland. Gn th
provinces and the European Community Structuralother hand, the region in need of no support cosers
Fund objective regions. big part of the province of South Finland with the
There are six provinces in Finland, one of thera, th metropolitan area included.
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Table 6. Percentage scores by provinces and EC obje@giens in different language skills

Provinces Regions by objectives
Skill SF WF | EF Oulu| Lapland] Aland All| No suppdrt j@ttive |Objective | Objective 6
2 5b
RC 729 | 68.0| 66.5 66.1 65.5 77.6/69.7 | 73.8 67.6 67.3 65.2
LC 61.5 | 57.3| 54.6| 54.2| 53.1 65.6|58.3 |62.3 57.0 56.7 52.7
Struct | 67.9| 62.9] 62.0 60.7 58.6 75.7/64.6 | 69.3 62.2 62.3 58.7
Written |62.8 | 59.8 | 61.9| 61.1| 56.4 72.6/61.3 |64.6 57.3 59.9 58.9
Whole | 66.8 | 62.3| 61.7] 61.0{ 59.4 735 63.9 68.1 61.1 |62.1 59.3
Oralx) | 66.3 | 64.2| 64.8 64.2] 60.6 77.6/65.3 | 68.6 58.6 66.0 62.0

X) is not included in the concept of the whole test

Tasks measuring operations / functions in different was understanding concepts such as cause, effext,
language skills which presupposes the skill of drawing conclusions.

There were seven items of this type in the test, an
When compiling the test, the idea was to make it agspecially in one of them, where interpreting a bus
authentic as possible by incorporating differenttimetable was required, the boys” result was
language functions into the tasks, i.e. havingpilygils  significantly higher. When comparing the results of
read and listen for different purposes. However,speakers of different native languages (either iBimn
assessing knowledge of basic grammaticalor Swedish), it was seen that it had been remaykabl
constructions was also considered essential. easier for the Swedish-speaking pupils to undedstan
In general, girls scored better than boys in allconnections between different parts of the texte Th
functional tasks, as did Swedish-speaking pupilssmallest difference found referred to understanding
compared with Finnish speaking ones. An exceptiordetails.

Table 7. Percentage scores of operations in reading @hmspsion

Type of reading comprehension Number of All Girls Boys Finnish Swedish
items
Reading for main ideas 10 75.6 76.5 70.3 72.5 81.1
Skimming: scanning to locate specific information 7 (703 75.7 64.5 69.3 77.4
Reading for important detail 12 56.8 64.8 54.7 56.2 61.7
Understanding concepts such as cause, effect, efc. 7 65.9 58.5 67.6 65.7 77.6

[According to 6, p.73]

As for listening comprehension skills, finding timain ~ for speakers of Finnish; for speakers of Swedistisib
message seemed to be the easiest operation for gfoved to be difficult.
participants. Understanding details was most diffic

Table 8 Percentage scores of operations in listeningocehension

Type of listening comprehension Number of | All Girls Boys Finnish Swedish
items

Listening for main ideas 3 67.3 69 65.6 66.5 73.4

Determining speaker’s attitude / intentions 7 |54.8 57.7 51.6 53.3 65.3

Listening for specifics 18 515 51.2 48.7 47.9 65.4

Making inferences and deductions 3 61.2 66.3 55.8 60.1 69.4

[According to 5, p. 98]

To obtain detailed information about the pupils”in everyday sentences. However, it has not been
knowledge of grammatical structures, multiple cboic possible to analyse the translation products yet.

items were used quite a lot for test economy.Conjunctions seemed to be the easiest items, and
Translation was included to find out about how translation as a whole the most difficult. Howeuée
accurately basic grammatical constructions werel usenumber of conjunction items was rather low, so only
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very basic ones were tested. Boys in general scorednd producing grammatical structures is explairsd,
worse than girls, and so did Finnish speakers comdpa mentioned before, by the resemblance of Swedish and
with Swedish ones. The big difference in recogmgsin English.

Table 9. Percentage scores of grammatical items

Structures Number All "Hs Boys Finnish Swedish
Adjectives and adverbs 4 66.1 70.7 63.2 65.8 76.2
Use of articles 10 63.8 67.3 60.3 62.0 78.4
Translation 18 53.2 57.5 48.7 51.3 66.8
Conjunctions 5 73.6 78.1 68.8 71.8 86.3
Pronouns 13 61.2 65.0 57.4 59.2 76.2
Verbs 15 61.4 64.8 57.8 59.0 78.2

The following text types were represented among theéhan 50% of the pupils in the lowest quartile. The
composition topics: persuasive, persuasive/desgeipt argumentative topic was chosen by 11% of the pupils
descriptive/narrative, narrative/descriptive, andin the highest quartile but, on the other hand, its
argumentative. The first topic yielded the Ilowestrepresentation in the lowest quartile was only 8%.
results (8.3 points / 15 p.) whereas the last deleled

the highest (10.5/ 15 p.). The relationship between the teachers” marks in

The results of different rubrics indicate that 68¢%he  English and the test results

pupils choosing the persuasive topic belonged ¢o th

half of the pupils gaining lower points. The Although the national test is not used for the same
narrative/descriptive topic was the favourite o#&8f purposes as a school test, it is interesting tavkhnow

the pupils in the two upper quartiles, while abdtte  closely teacher assessments agree with the natastal
of the pupils in the best quartile had chosen theesults. The correlation between the marks and the
argumentative topic. overall scores (0.80), and the marks and the saafres
If, again, attention is paid to the connection etw  different sub-tests proved to be very strong. The
the overall test results and to the selection efrttbric,  correlations between different variables also pdote

it appears that the persuasive topic was chosendog  be high (range 0.63 — 0.80).

Table 10 Correlation of the girls” and boys” marks tdetiént skills and the whole test

Whole test Reading Listening Structures Writing Speaking
comprehension | comprehension
Girls 0.79 0.64 0.60 0.78 0.72 0.71
Boys 0.79 0.67 0.66 0.76 0.73 0.72
All 0.80 0.66 0.63 0.78 0.74 0.73

In general, the national test seemed to assess tlare perhaps even assessed using tasks of the ygaene t
pupils” English skills quite well if the marks are as the ones in the national test. As for speaking,
regarded as criteria. The school mark explains 62f % arranging specific oral tests is probably rathee ria

the variation of success in this test. schools but judging by its fairly high correlatianth

The highest correlation was observed between théhe marks, a conclusion could be drawn that it is
marks and the results in the grammar and writifgy su practised in school and the result is includedhia t
tests. One explanation may be that in schools morenark under the criterion “work / performance during
emphasis is placed on teaching those skills, aay th the lessons”.
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Appendix 1 4 — fairly varied use of grammar and vocabulary; not
too many mistakes

Criteria for Assessing Compositions 3 — partly one-sided use of grammar and vocabukary;
few mistakes which may cause problems in

Contents understanding the text

2 — restricted use of grammar and vocabulary; léts o
5 — the contents cover the title very well and themistakes causing problems in understanding the text

subject matter is dealt with in a varied way 1 — very one-sided and faulty use of grammar and
4 — the contents cover the title well and the subjecvocabulary causing serious problems in understgndin
matter is dealt with in a fairly varied way the text

3 — the contents cover the title well enough andnate 0 — no answer

disturbingly one-sided

2 — the contents cover the title only in part andyon Orthography

concentrate on a few facts

1 — the contents hardly or only partly cover thie tit 5 — spelling and punctuation nearly faultless

0 - no answer 4 — minor spelling and punctuation mistakes
3 — uncertain spelling and punctuation, which may to
some extent cause problems in understanding the tex

Structure of the Text (organisation and clarity) 2 — serious spelling and punctuation mistakes cgusin
considerable problems in understanding the text

5 — the text is well organised (a clear introduction 1 — extremely poor spelling and punctuation; hard to

good treatment of the topic, good ending and ar cleaunderstand

division into paragraphs) and easy to read 0 - no answer

4 — the text is well organised and easy to read

3 — slight imperfections in the organisation (leksac  Appendix 2

introduction or ending, need for improvement

concerning division of paragraphs) which somewhatCriteria for Assessing Speech

disturb readability

2 — obvious imperfections, which may cause problems=luency

in understanding (parts of ) the text In this context "fluency” means primarily overall
1 — very poor organisation, the text may remain Yadl impression: how well the pupil succeeds in carrying
unfinished out the communication task and how comprehensive
0 - no answer the message is, and how naturally and fluently the
pupil communicates. Note: rating is naturally addpt
Linguistic Form according to the task characteristics and to wha i

reasonable expected level fdt graders.
5 — varied use of grammar and vocabulary; very fews — The speech is natural and fluent, self-assured,
mistakes possibly even vivid and expressive. Easy and plgasa
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to listen to. The communicative task is carried outd — Quite correct and fairly idiomatic use of
fully. vocabulary. In relation to the taught syllabus aaly

4 — Speech fluency and naturalness are close toatorm broad range of vocabulary.

even if a few unnatural hesitations and pausesroccu3 — Vocabulary is adequate to cope fairly well vitie
The speech is easy to follow. The communicativk tas tasks. Mistakes occur but they do not basicallyodis
fulfilled almost fully. understanding. In relation to the taught syllabus,

3 — The speech is occasionally rather slow anddm@sit particular merit in terms of the range or idiomaxfy
but in other places fairly fluent and natural. Hpeech  vocabulary usage.

is relatively easy to follow. The core of the 2 — Very limited vocabulary. Inaccuracies and
communicative task is fulfilled. inconsistency in vocabulary usage. Mother tongue
2 — The speech is generally rather slow and uncertai influence is strong.

The speaker must occasionally search even fofl — Severely limited vocabulary. Frequent inaccu@sci
common words. The listener is obliged to make quitein vocabulary even in the simplest sentences.
an effort but even then parts of the message ate qu Inconsistent use of vocabulary. Mother tongue
hard to understand. The communicative task isliedfi  influence very strong.

only partially. 0 — No answer.

1 — The speech is disjointed, uncertain and halting.

Words may come one by one. The listener must take Rronunciation

lot of effort and even then comprehension is dilfic

Only a small part of the communicative task is5 — Almost all individual words are correctly
fulfilled. pronounced. Sounds are unambiguous and sufficiently
0 - No answer well articulated for easy understanding. Approjeriat
word stress, stress-timing, and rhythm. Foreigreat;c
Grammar / Structures though still evident, does not impair understanding
4 — Individual words are only occasionally

5 — Grammatically accurate. Only occasional mistakesmispronounced. Most sounds are close to those of a
mostly slips of tongue. Uses a broad range of taughnative speaker and sufficiently well articulated fo
grammatical structures, and may know more strustureutterances to be easily understood. Foreign adoent
than actually taught. prosodic features is fairly noticeable.
4 — Grammatical accuracy quite good, but occasionaB — Some individual words are mispronounced. Most
obvious errors occur, including an occasional obsio sounds are relatively close to those of the native
mother tongue influence. A fairly good range of speaker and articulated with passable accuracy for
grammatical structures (within what has been tgught fairly effortless comprehension. Word-stress, stres
3 — Grammatical accuracy fairly good, but some srror timing and rhythm still display some obvious
are still obvious. Occasional mother tongue infeeen problems. Foreign accent in prosodic features iequ
may still be quite clear. Some variety in gramnadtic noticeable.
structures. 2 — Many individual words are mispronounced and
2 — Grammatical accuracy weak and the use ofsome individual sounds poorly articulated. Mother
structures is quite inconsistent. Strong mothegten tongue influence of prosodic features is very
influence evident. Almost no variety in grammatical noticeable. Phonetic inaccuracy occasionally ingair
structures. understanding, and listening demands quite a lot of
1 — Practically no systematic sense of the grammlatic extra effort.
structure of English. Uses only simple, unvariedl — Wrong pronunciation of words is common.
sentence structure. Errors even in simplest seesenc  Individual sounds are often poorly articulated. Mot
Inconsistent use of structures. Mother tongue @rfae  tongue influence on prosodic features (stress,
very strong. intonation, rhythm, pauses etc.) is quite distugbin
0 — No answer. Requires considerable effort from the listener.

0 — No answer.
Vocabulary

Interaction
5 — Almost fully correct and idiomatic use of
vocabulary. In relation to the taught syllabus,raad 5 — Handles all interaction aspects quite skilfully.
range of vocabulary, which may go beyond what hasResponds and interacts appropriately. Makes the bes
been taught. of even problematic interaction episodes. Takes
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frequent initiatives. Adjusts skilfully to the interaction, is still able to communicate with some
interlocutor’s reactions. Uses appropriate forms ofimpact. Takes minimal initiatives. Adjusts fairly
address, polite social conventions appropriateh® t readily to the interlocutor’s reactions.

context; behaviour, language, idiom and register ar 2 — Level of interaction low but sufficient to make
modified to communicate in ways appropriate to thesome communicative interaction possible. Respomds i
context, the emotive content of the occasion amd thmost cases but requires some tolerance and/or
relationship of the speakers. assistance from the interlocutor. Does not develop
4 — On the whole interacts quite effectively. I9onch  points of interaction in any or almost any way. éslgs
with the discussion and is able to take part atimkks.  minimally to the interlocutor’s reactions.

While still not fully effective in interaction, istill able 1 — Level of interaction just about as low as pdssib

to communicate with reasonable impact. Takes someonstitute communication. Responds in most cases bu
initiatives. Adjusts quite readily to the interldotis  requires a lot of tolerance and/or assistance filoen
reactions. interlocutor. Does not develop points of interactin

3 — On the whole interacts fairly effectively. Istsouch  any way. Does not adjust practically at all to the
with most of the discussion and is able to take parinterlocutor’s reactions.

most of the time. While not very effective in 0 — No answer.
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Appendix 3.

FINLAND BY EC OBJECTIVE REGIONS AND PROVINCES

Number of municipalities in each region
[[] 0 No support (69)

2 Social and economic degeneration of urba
areas in crisis (46)

B 5b Promoting rural development (222)

[ 6 Development of regions with extremely low
population density (115)

Aland

National Board of Education
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Appendix 3.

FINLANDA BY ECOBJECTIVE REGIONS AND PROVINCES

Number of municipalities in each region
[[] O No support (69)

[[] 2 Social and economic degeneration of urban
areas in crisis (46)

Il 5b Promoting rural development (222)

6 Development of regions with extremely low
population density (115)

" West Fi nland{ East Finland

*

National Board of Education
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