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covered by any language course, and continue®Most probably, two of their basic expectations e

Grammar has always been one of the key areabas not included any assessment of their Englighl.le

to be so, in spite of the shift in focus from following:

traditional teaching of the language structuresugh

rule learning, translation and/or structural drill® 1.
active use of the language in communication. In
teaching English to students of business, acquifihmng
grammar of business English” [1, p.3] is one of the2.
specific course objectives, subordinated to theewid
goal of developing the students’ communicative
competence in oral and written English, of which
linguistic competence is an important component. a.

On the face of it, attaining this objective may raeg
fairly straightforward task. Nevertheless, in tretual
classroom the teacher is often faced with a sedyning
paradoxical situation: business students who, rimge

of their knowledge of English, would rank as
intermediate students, find it difficult to learn
grammar, and sometimes even refuse to do it. Theh.
may be quite fluent in English, yet they constantly
make mistakes when it comes to speaking correctly,
from a grammatical point of view. To cope with this
challenge, one has to address two related issues:
(a) what are the reasons for this situation anch@y

That the teaching materials should be
comprehensible. The texts they use shoubdt be
too difficult for their level.

That the teaching materials should ibeeresting
and relevant. This second expectation can be

further divided into two sub-expectations:

The materials shouldhot be too easy for the
students’ level, from the point of view of the
language. If all the words are known and all the
grammar problems are familiar and easily
explainable, they will lose interest. In other ward
the teaching materials should be challenging
(although not too challenging) as far as fibram is
concerned.

The materials should beteresting as far as their
content goes. The topics covered should be of
topical interest to the students, for them to atten
the seminar in order to learn new things, instdad o
just to pass the final exam.

should the business English (BE) teacher deal iith
S0 as to be able to reach the course objectivestates]

So far, two problems have already arisen. Firsis it
quite difficult to strike a balance between

above. “challenging” and “manageable”, for any text. It is

difficult for a text to find itself halfway betweetne

In the present article, | will try to pinpoint, dam, and  two major risks: that your students find it toofidilt

risk some answers to these questions. | am ndb understand, or that they are bored. The proltem

claiming to offer a complete or exhaustive list of all the more difficult since the level of a group o

answers; rather, | will make some suggestions abouttudents is rarely homogeneous. There is, however,

possible ways of dealing with this frequently another problem, a subtler one. If you concentiabe

encountered problem. much on the form, you risk losing control of the
content, and the other way round.

To attempt an answer to the questions above, let us

look into the student’s mentality. What does he/sheThe second expectation mentioned above actually

expect when walking into the classroom, with thebrings into question an important issue in any az#se

intention of attending an English seminar? Notd tha second language acquisition, namely the issue of

am speaking of students whose entrance examinatiomotivation. What do we need to do in order to keep
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our students motivated? And why is it that eachetim communication  (meetings, oral presentations,
grammar is explained to them they suddenly seem teegotiations).

lose interest?

This ‘unreasonable’ behaviour is easily explaingd b What, then, should the teacher of English do ireotd

the above-mentioned issue of motivation. Businessstrike the right balance in reaching these two
students are reluctant to really make an effortatol®  complementary objectives: fluency and accuracy? A
grammar acquisition because, on the one hand, theshift from emphasis onlanguage learning, the
think they know all there is to know about grammar traditional approach in this country, ttanguage
already (although this knowledge they presumablyacquisition would be a first step towards solving this
have rarely goes beyond high-school reminiscencesjifficulty. Specialists know that “language acqtisi

and on the other hand, they do not see why theys a process similar, if not identical, to the vedjidren
should bother to learn something they think thel Wi gevelop their ability in their first language. Larage
never need or use. Business students have no regbquisiton is a subconscious process; language
incentive to learn grammar. They are convinced thagcquirers are not usually aware of the fact they tire
they can do without it, and that fluency is more ysing Janguage for communication” [3, p. 10]. Thus,
important. Fluency is what they think will "sell’, e “immediate result of language acquisition —
counting as good knowledge of English when joining, jangyage competence — is also subconscious. Under

Is_ay,_the multinational _comﬁanylo; theri]r drearr_\(; Weihis approach, students develop a sense of what is
Ive In a consumer society, knowledge has a paO€, . ract and what is not correct; language awareisess

we need to “use” it; so what is the point in 1eag  erefore sacrificed in favour of ‘assimilating’ roect
useless” grammar rules? linguistic patterns

M'oreo'\(er, there is another problem. Some studentﬁq our schools and even colleges, the most common
will diligently study and learn all grammar rules

. way of helping students develop competence in a

possible by heart. At the same time they may be&qui .
fluent when asked to carry out a conversation @n nsecond language has been language learning. Trhe ter
learning — opposed to acquisition — refers to “conss

matter what business topic. However, they findeityv knowledge of a second language, knowing the rules,

difficult — if not impossible — to do both at thamse bei f th d bei ble to talk about
time. When they are doing an exercise, their “gramm €ing aware of them, and being able 1o {alk abou
them. In non-technical terms, learning is «knowing

frame” [6] is activated, they focus on “correctriemssd b | K |
they perform the task impeccably. When engaging in 2°0Ut> 2 language, known to most people as
«grammar» or «rules» [3, p. 10]. Concretely speagkin

conversation, their “conversation frame” is actbdht X
while they turn away from any knowledge of grammarWhen using the Present Perfect Tense, the studesit m

they ever had, and they start speaking fluently, pyPe able to expl_ain about an action Wh_ich happened i
with a total disregard for grammatical correctness.lh® pastbut which has obvious results in the ptese
When stopped and corrected they become inhibited, _ ,

and sometimes stop speaking altogether. Thes&et, let us fage it. How many business studentlyrea
students experience a mental blockage, ar@et to this point? How many of them speak correctly
impossibility to “connect” the two skills they mast and are also aware of the reasons why they do so? A
separately. One reason for this blockage springm fr few, the elite. Many students become bored,
the fact that focusing on content (which a studkrgs  uninterested, or overwhelmed with a cluster of sule
while speaking freely) makes it more difficult tocfis  they simply cannot grasp. We must not forget thayt

on form (i.e. on grammar). are not philology students.

This inhibition the student undergoes might haveTherefore, how can grammar be explained to the
serious consequences for him/her. If corrected togverage business students with the best resultst?ofi
often and not allowed to speak freely, he/she mighell, some grammar issues would better be, if not
lose the self-confidence necessary when using &kipped, then mentioned only briefly. To give jast
language that is not one’s native tongue. On therot example, a tense such as the Future Perfect iRdbe
hand, we should not forget that being fluent isthet ~Continuous makes some students wonder in a
only requirement in business communication.whispered voice if they will ever in their lifetim@me
Accuracy and appropriacy are equally important,across such a thing, let alone use it. Grammar
particularly when it comes to producing written explanations should be limited to what can be lyrief
documents (e.g. contracts, reports, letters, memos) defined as clear, concise, and aboveralural use of
participating in rather more formal instances oélor language.
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On the other hand, there are grammar issues thatonversations, e-mails, articles and company tepor
deserve special attention. To mention just a few, f These materials should be diversified depending on
instance, the use of the present tenses with aefutuwhat productive skill is being targeted: speakig o
time reference; transitivity in language; the passi writing.
voice; and, most importantly, modality. Since madal
are the emblem of what is known as polite behaviourTo put it in fewer words, approaching grammar ia th
(something students will certainly need in theitufe  classroom yields the best results when starting wit
activity in multinational companies or elsewhere), inductive reasoning (from particular example to
special emphasis and attention must be placedeon.th general rule), followed by deductive-iterative
reasoning: from the general rule (not much insisted
However, it is my contention that grammar ypon, but only briefly mentioned) to other instasoé
explanations should not be given as such. In gegl-life examples. Thus, this second stage would
traditional approach, a grammar problem is expthine consist of a diversification of the range of exaespl
and subsequently a text is analyzed forepngpling easier assimilation (acqusition) of the
exemplification. It is my belief that the procedure language structures. The language mechanism wl th
should be reversed. Thus, the teacher shouldfstart e 5cquired, subconsciously assimilated by theesityd
an application, say, a business text containing &siher than simply learned. By providing various

numkt))er Ofkgra;nmar probleth-_'t is imp‘?”ﬁnt ”ﬁéh examples which exhibit the same linguistic patténe,
text be taken irom an authentic source: this ¢ student will be “tricked” into subconsciuosly

thel Ilnternet, the media, specialized journals &0t ,sqimijating - rather than consciously learninghe t
real language sources. correct use of language.

The text should be first read and understood by thel.
students. Only then should the grammar problems b

identified in the text and discussed in the classroom. trying to teach grammar to their learners. Studénts

The approach should be inductive: from the pardicul . : :
business and economics are not very motivatechto le
occurrence of the problem, to the general rule. To :
rammar theoretically. Moreover, many of them

ensure motivation, grammar should be pointed out irﬁ i that what thev K . h 1o helo th
business contexts, rather than presented as d ferge clieve that what they Know IS enougn to help them
throughout their future careers. Besides, sincdivee

se. After identification of the problem, there should . ) .
follow clear, brief grammar explanations, to whitke " @ Consumer society, where everything we know has

students could be encouraged to contribute. Then thi© "Sell” for the highest possible price, studeats not
interested in learning rigid theoretical rules. St the

grammar problem(s) identified in the text should be )
backed up with other examples, if possible alsenfro "€@s0n why I believe that grammar should be tatght

authentic sources. Young people today are partigula them along the lines of a two-fold approach: indlct
easy to motivate if they are given texts from thell the beginning (from exemplification of the gra@m
Internet. problem to its explanation), followed by a deduetiv

iterative one, in which the explanation is backedoy

The next step should be a low content practiseceseer Other examples up to the point where the language
(such as gap filling or matching exercises), arehth mec_:hr?mlsm, rather than the formal rule, has been
another contextualised task, based on telephone cal @ssimilated by the student.

he present article has tried to identify some |enwis
%ommonly faced by busines English teachers when

REFERENCESAND BIBLIOGRAPHY

1. BOWEN,T. Build Your Business Grammar, LTP Business 1997

2. EMERSON, P. Business Grammar Builder, Macmillan 2002

3. KRASHEN, S. D. Principlesand Practicein Second Language Acquisition, Prentice Hall International,
1987

4. SWEENEY, S. Communicating in Business. A short course for Business English students, Cambridge,
CUP, 2000

5. YULE, G. Pragmatics, Oxford, OUP, 1996

6. Frame here refers to a fixed, pre-existent knowdestgucture in memory. For more details, see [B5p87].

160 Dialogos @ 6/2002



